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Abstract 
Changes in people’s attitudes towards their jobs and choices of profession promote searching for new forms how a young person 
could be helped in choosing his or her profession. In their works, researchers have analysed issues related to motivation to choose 
an educator’s profession and those related to career planning. Still, issues related to future music teachers’ personal careers and 
career choices have not yet been evaluated in a wider context, and they are the main issue of the research. 
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1. Introduction 
The period between school graduation and coming to the working world is getting into the focus of researchers’ 
attention with increasing frequency. It is a period related to choice of profession, beginning of studies and gathering 
of experience. D. E. Super (1985) admits that it is among the key periods at the beginning of a personal career 
whose results are closely connected with further wellbeing of an individual. 
Personal career is understood nowadays as a personal achievement, continuity of constant work and a connected 
sequence of experience gained in different roles played throughout the entire lifetime (Pukelis, Navickienė, 2008). 
At the beginning of career planning, considerations often take place for what profession a person is fit the best. 
D. J. Levinson (1986) spotlights the phase of a novice – the age period between 17 and 33 embracing creation of a 
dream, preparation for a profession, development and maintenance of professional relationships. J. L. Holland 
(1996) pays attention to the fact that self-projection is based on innate personal traits. E. Ginzberg distinguishes 
three stages in this process: the fantasy stage (birth through the age of 12), the exploratory stage (11 through 18) and 
the realist stage (18 through 20) (after Paszkowska-Rogacz, 2006). 
The decision to choose the profession of a music teacher is among the essential choices of young people starting 
studies of musical education. It consists of numerous individual decisions, which, with the help of adults, are made 
as early as in their childhood. Researchers have analysed motives of future teachers’ activities (Cochran-Smith, 
2005), the emotional states they have experienced (Bandura, 2002), peculiarities of a successful professional career 
(Kirkpatrik Johnson, Mortimer, 2002), the prestige of the subject of music and a teacher (Jorgensen, 2011), music 
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teacher training (Lasauskienė, Juvonen, 2006), etc. Yet the process of the initial stage of a future music teacher’s 
personal career is multilayer and miscellaneous and, therefore, requiring a deeper analysis and knowledge. 
2. The method applied 
In order to disclose the motives related to the peculiarities of future music teachers’ professional choices in the 
context of a personal career, the following methods of research were applied: analysis of scientific literature, the Life 
method (a freeform essay on the subject) and meaning-interpretation analysis of the research data. The essay 
contents were analysed using the method of qualitative content analysis (Wilkinson, Birmingham, 2003). Authentic 
statements by the research participants are presented, followed by encoding of the entire information, dividing it into 
categories and sub-categories, and their interpretation. 
2.1. Research participants 
The experimental group consisted of 24 third and fourth year students involved in the programme of musical 
education at the Lithuanian University of Educational Sciences and 21 third and fourth year students of Panevėžys 
College – 45 future music teachers in total (in the academic year 2010 – 2011). Different-type higher education 
establishments were chosen having long-lasting traditions of music teacher training in Lithuania. None of prominent 
differences in attitudes between the experimental groups were found during the research; therefore, the results 
obtained were not compared in this aspect. 
3. Results 
3.1. Evaluation of future music teacher personalities 
The essay analysis resulted in distinguishing of three content-related concepts: disclosure of personality traits, 
personal expectations and profession planning motives. 
The analysis indicates that students’ professional expectations are directly related to student attitudes towards 
themselves and to other people’s attitudes towards them (i.e., the students; see Table 1). This is connected with the 
issues of teacher personality and individuality analysed by researchers (Aramavičiūtė, Martišauskienė, 2011). 
Table 1. Evaluation of student personalities 
 
Categories Sub-categories Number of statements Examples of meaning contexts / statements 
Self-
evaluation 
Traits of character 28 “I am dutiful and responsible ….” 
“I am open and want to be understood ….” 
“I like chatting, I like communication ….” 
Achievements 18 “I can sing and love music ….” 
“I am inherently musical and creative ….” 
“learning music is easy; finding a place for oneself is difficult ….” 
Aspirations 21 “I know what I am striving for and I know I can do it ….” 
“I am unique and I’m proud of it ….” 
“I love myself and others and I am the best ….” 
Disappointment 14 “what was once enjoyed and gave pride has broken and shattered ….” 
“I have no big dreams and do not expect a miracle ….” 
“Not everything fits me, not everything proves out, or maybe my 
questions and answers are wrong?” 
Depreciation 8 “I feel as if I were a grey mouse and am afraid of big desires, for they do 
not come alive for people like me ….” 
“I can still do so little, don’t know many things ….”  
Evaluation 
by other 
people 
Encouragement 19 “My mum says, learn and do your best, maybe you’re gonna have a 
future ….” 
“I am told, the time has come, go live your own life.” 
“I have always been free and allowed to be myself ….” 
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Doubt 5 “I used to be asked whether I really want to learn here, as I do not look 
like a teacher.” 
“I am constantly reminded I still lack many things.” 
“My friend would repeat, it is not yours, go look for something else ….” 
Demanding 25 “Usually my teachers estimate me with “good eyes” but “critical” 
thoughts.” 
“Lecturers soon notice who can do what and then they criticise, start 
“boiling”, apply different kinds of pressure, but finally they achieve their 
goals ….” 
Appreciation 16 “Children turn to me with such portentous glances that they make me 
believe I am a “real” teacher.” 
“they believe you so much that you cannot lie to them.” 
When distinguishing the most characteristic traits of their personalities (in the sub-category of traits of character), 
students show simultaneously what has utmost importance for them in the stage they are in, and what traits of their 
and other peoples’ character they appreciate the most. Quite a number of essays contain stressing of industriousness, 
responsibility, openness, simplicity, as well as the ability to disclose oneself and to communicate. An assumption 
can be made that students envisage the aforementioned traits as helping them gain the necessary competences. 
Exceptional attention is devoted to musical abilities, creativity and being musical. Students’ striving for professional 
heights, experiences related to happiness and personality accomplishment can be envisaged, although it remains 
unclear to what extent their desires and possibilities coincide. 
It became clear that student dreams are escorted by the fear of uncertainty, or feeling of likely supposed future 
difficulties. Some of them tend to underestimate themselves, get into doubt or distrust rather than enjoy themselves. 
Sometimes ambivalent experiences are felt, e.g., high desires combined with disappointment. One can suppose that 
students sometimes lack confidence in their abilities or self-determination in overcoming the difficulties that have 
arisen. 
The research indicates that other people’s opinions in the students’ address have exceptional importance for 
them. Obviously, support and encouragement dominates in the closest environment of students, and other persons’ 
attitudes towards students are much more positive than their self-evaluation. Influence on students’ professional 
decisions comes especially from positive feedback from their learners during teaching practice at schools that 
encourages students, promotes them to seek professional goals and is a significant factor for professional motivation 
of future music teachers and their professional decisions. 
3.2. Personal expectations of future music teachers 
This part of the research highlights value-related beliefs, communication abilities and emotional states (see Table 2). 
Table 2. Personal expectations 
 
Categories Sub-categories Number of statements Examples of meaning contexts / statements 
Value-related 
beliefs 
Attitudes 27 “Education is the most important for me now.” 
“Only an educated person is able to reach serious goals.” 
Self-
improvement 
25 “Presently I devote much time to learning and training.” 
“I want to overcome my limitations and to deepen my knowledge ….” 
Communication Realistic 
objectives 
21 “I do my best to be open and want others to accept me.” 
“I believe those who are honest and can perform any tasks in their 
company.” 
I want to have and not to lose friends.” 
Courage and 
persistence 
15 Sometimes the course of life changes and shifts another direction than 
expected but one mustn’t allow oneself to fall apart or surrender to 
disappointment.” 
“I’ll seek my goal to persuade everyone that I can ….” 
“having concentrated all my courage I stood up in front of the class.” 
Emotional 
states 
Optimism 16 “it is important not to give in to despair, to defend one’s opinion.” 
“I believe a positive mood can prevail over everything ….” 
Passivity and 
reticence  
7 “You sometimes have to crouch ….” 
“I don’t care what is happening around, I try not to think about it ….” 
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Annoyance and 
anger 
12 “I don’t feel steady, I am easy to unsettle.” 
“I don’t like when somebody stands on my way.” 
Frustrations 12 “I feel tension, I cannot feel safe ….” 
“I constantly experience ambivalence, I am not myself.” 
It should be noticed that striving for personal improvement as well as care for oneself in preparation for 
professional activities is of special importance for students. During their teaching practice, students attempt to 
produce a good impression on their pupils, higher school teachers who observe their practical activities and their 
study mates. Through highlighting the importance of education, the seek to deepen knowledge, overcome 
limitations, etc., students raise academic objectives as well as develop deep beliefs that are among key factors for 
them in this stage of life. One can state that quite a part of students have already plunged themselves into initial 
phases of their careers. They analyse to what extent their personalities are compatible with the selected profession of 
a music teacher. The students’ highest goal is to start belonging, get reliable, become team members, have real 
friends and to perform various tasks with proper partners. 
Contradictory emotions are experienced during study years, like high spirits, good moods and optimism, or 
annoyance, anger and, finally, reticence and self-segregation. Different feelings are provoked by different 
unpredicted situations and problems arising in everyday activities. In some cases, the feeling of self-dissatisfaction 
is experienced. It is likely that similar experiences are felt by those students who start understanding that success is 
not achieved with ease and greater efforts are necessary than predicted. A further analysis of texts indicates that, in 
the majority of cases, the frustrations experienced are followed by new, more realistic plans, conscious attempts to 
expand the limits of their possibilities and learning to believe in one’s own success. 
3.3. Professional planning among future teachers of music 
     In the essays, the initial period of career is disclosed when students dream about their future music teacher 
profession, form their professional vision and close professional relationships (see Table 3). 
 
Table 3. Planning of profession  
 
Categories Number of 
statements 
Examples of meaning contexts / statements 
Creation of a 
dream 
28 “I am still growing my dream. I still don’t know what I want ....” 
“I have always dreamed to be independent and to do work that I like.” 
“I would like to have my personal musical studio and work with capable children.” 
“I am dreaming of my private school although those are still very distant plans ....” 
Creation of a 
professional vision 
10 “at school, I’ll make attempts to develop a cosy environment filled with art.” 
“The future of my profession is fostering education and transfer of values ….” 
“I hope to disseminate beauty, goodness and musical culture at school and beyond its limits ….” 
“to educate a child through art, and also his or her family.” 
“In the future, I would like to present everyone a little miracle – a particle of the artistic world.” 
“I would like to share what I have; I want to give joy ….” 
Creation of a 
professional image 
of a teacher 
12 “I was always observed by experienced eyes of a teacher ....” 
“I have an example – my teacher of speciality, I would like to be like her.” 
“If the wish to work disappears, I just have to return to the classroom again and see my teacher.” 
“She is supposed to advise, to help, she should be a beacon.” 
“A teacher should have authority and be a good musician.” 
Formation of 
professional 
relationships 
17 “It is important to me to have support at work ….” 
“I need to know they believe me, and then I’ll do everything!” 
“During my practice I made friends with teachers who help solve problems.” 
     The essay analysis indicates that students attach special meaning to the stage of life when they attempt to 
detach from their families and to find the meaning of life through taking responsibilities. This matches the already 
mentioned D. J. Levinson phase of a novice. It happens exactly at that time that a professional vision is established. 
In essays, it is related to a teacher’s mission: a desire to establish a cosy environment filled with art, looking after 
education of the society as well as conveyance of cultural values, dissemination of beauty and goodness, and 
fostering of musical culture. Future teachers of music identify themselves with educators who listen to their 
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vocation. They would like to work at a secondary school or establish a private musical school, a musical studio for 
capable children, etc. 
The research indicates that the key professional beliefs of students are shaped by former positive experiences and 
impressions, i.e., a teacher one has 0nce met, a famous musician, concert impressions, etc. A teacher of music is 
oftentimes the highest authority, a counsellor and a custodian having promoted the choice of a musician’s way. In 
this initial period of their careers, students are involved in searching and produce images of an imaginary music 
teacher of their dreams who they would like to follow. 
For future teachers of music, it is important to have an affinity group in their professional environment – people 
who would understand and support them, provide the necessary help and welcome their professional endeavours. 
One of the key desires of students is belief of their activity partners in their possibilities and related support. This 
statement does not contradict similar investigations performed (Rodzevičiūtė, 2008). 
4. Conclusions 
The research has disclosed that, at the beginning of professional careers, special importance is given to choice of 
studies, formulation of professional goals and gaining the necessary professional qualification. 
Students’ professional self-determination is directly related to the phases of dream creation, accumulation of 
information on the profession, realisation of a pedagogical vocation and awareness of the requirements raised for the 
profession. Future music teachers relate their professional decisions to their positive musical experiences of the past, 
individual musical abilities, teacher authority, promotion and support of relevant decisions, and professional goals. 
Professional choices and professional motivation of future music teachers are highly impacted by student self-
evaluation, personal and professional expectations, value-related beliefs, emotional experiences, a professional 
vision and professional relationships. Other persons, like parents, friends and teachers, also have a greater influence 
on professional intentions and self-determination. At the beginning of studies, the majority of students have high 
goals, desire to gain deep knowledge and train their musical abilities. Yet the experience gained during teaching 
practice helps students evaluate their personal abilities more realistically and develop more realistic plans for the 
future.  
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